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ARITHMETIC CONCEPTS

Recognition and value of coins
and bills.

Making change.

Purchasing clothes at the store
and through a catalogue.

UNIT TOPIC

4., Measuring sizes.

5. Reading advertisements.

6. Earning money to purchase
clothes.

7. Budgeting money.

8. Saving money.

9. Use of the bank.

10. Filling out deposit slips.

11. Worksheets relating to money
and measurement.

COMMUNICATIVE SKILLS

1. Experience chart.

2. Reading ads, labels, store
names, departments, etc.

3. Group discussions.

4. Recognize the names of
materials.

5. Read catalogues.

6. Use of films and filmstrips.

6. Responsibility for caring
for ones own clothing.

7. Develop respect for other
people's property.

8. Do not wear other people's |

clothing.

HEALTH
CLOTHING !1. What type of clothing should we
wear in cold, warm, or stormy
Objectives..... To develop an weather.
understanding of the proper 2. Change underclothes regularly.
use and care of clothing. To | 3. Clothes should be washed when
develop skills in measurement ; soiled.
and working with money. j 4. Wear proper bed clothing.
T o 5. Discuss the causes of illness
relating to the wearing of the
i wrong type of clothing.
6. Change clothing when wet.
SOCIAL ATTITUDES SAFETY
1. Keep clothing neat. 11, Wear clothing that fits.
2, Wear colors that look 2. Danger of loose clothing around
nice together moving machinery.
3. Proper attire to wear ac- 3. Danger when ironing and washing
cording to tLhe occasion. clothes.
4. Behavior while shopping. 4. Traffic safety going to and from
! 5. Honesty--we pay for the the store.
things that we get at the 5. Safety rules involving stairs,
store. elevator, and esculator.




Exercise 3. -- Unit Practice

I.

Selection of Unit

Courtesy

Why should we concern ourselves with teaching a unit on courtesy?

1.

10.

11.

12.

13.

The home environment of many of these children will not provide the
the needed stimulation to facilitate the learning of good manners.

The classroom, lunchroom and playground provides a natural setting for
this unit.

Social development is a basic objective for the education of retarded
children.

Many habits and attitudes pertaining to courtesy will support good
health and habits.




II.

Sub-Units

A unit on courtesy can be very encompassing, therefore, lends itself

to various sub~-units.

1. Planning a party
2. Table manners
3. 1Introduction
4, Playing with others
5. Public places
6. Taking a trip
7. Leisure time
8. Good grooming
9. Cleanliness
10.

11.

12,

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,




ILL.

General Unit Objectives

1. To
2. To
3. To
L, To
5. To

6. To

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

20.

develop good attitudes toward others

learn acceptable manners

experience making introductions

assist the children in planning a party and program
encourage good grooming

teach behavior in public places
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IV. Activities or-éUﬂEG#Zs Reinforcing Core Areas

A. Arithmetic
1. Purchasing supplies for party
a. making change
b. recognizing coins and bills
c. appropriate worksheets
2. Utilize newspaner ads
3. Calendar activities

4. Planning for proper number of people

5. Measurement as it relates to refreshments

10.

B. Communicative Skills

1. Group discussion

a, develop experience chart

b. make reports
2. Good listening habits

a. read to them

b. participation in group discussion
3. Newspaper--pictures

4. Recognition of money and foods

5. Dramatic play

10.



C'

Social Attitudes

1. Setting a table

2. Dramatic play relative to:
a. table manners
b. introductions
c. courtesy

3. Proper use of telephone

Health

1. What to serve at a party

2. Cleanliness

3. Good grooming

4., Preparation of refreshments
5.

6.

10.




E. Safety

1. Safety in the classroom, lunchroom and on the playground
2. Types of games to play at a party

3. Recognition of safety signs

4. Precaution on field trip

5. Safety and money

10.

¥. Vocational Skills




V. Resource Material
1. Pictures illustrating manners
2. Art materials-~-mounting pictures-~-scrapbook--posters
3. Easel
4. Silverware--table cloth-~-dishes, etc.

5. Books-~-about courtesy

10.
11.
12.
13.
14.

15.

VI. Vocabulary




CURRICULUM CONSTRUCT

13-15 C,A.

CATEGORIZING UNITS BY CORE AREA

SOCIAL-OCCUPATIONAL-CORE

—— /
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P
Arichmetic Social Communicative Safety Health VOCATIONAL
Concepts Competencies Skills SKILLS
]
i |
Basic Basic Basic Basic Basic Basic
Units Units Units Units Units Units|
? ! l
MONEY COURTESY POST OFFICE SAFETY AT HOME FOOD VOCATIONAL
AND SCHOOL SKILLS
MEASUREMENT|, LEISURE TIME TELEPHONE TRAFFIC HEALTH HABITS JOB
APPLICATION
] ! ! o |
TIME HOME AND TELEGRAM TRANSPORTATION WEATHER ATTITUDES
FAMILY
5 |
CITIZENSHIP CURRENT EVENTS OCCUPATIONAL CLOTHING | | RESPONSIBILITIES
SAFETY
COMﬁUNITY UNIONS

IWATER




- Axarnle of zten IV, UNIT TOPIC
ARITHMETIC CONCEPTS
1. Reading addresses in the tele-
phione book. COMMUNITY HEALTH
2. Use of the city map. Ob jective..... To orient the

Figuring bus fare, making
change.

Many community agencies require
the use of woney, thus the chil-
dren should be given experiences
in recognizing money. They
should also learn the value of
coins and bills.

Should nave experiences in read-
ing labels and admission prices.
Dramatic play facilitates the
understanding of these concepts.

COMMUNICATIVE SKILLS

Reading experience chart
Reading telephone book,

street signs, store signs,
labels, etc.

They should be taught the im-
portance of the following signs:
Fire Dept., Police Dept., Hos-
pital, Post Office, Danger, Go,
Stop, Quiet, Keep Out, etc.
Writing addresses and directions.
Field trips.

Writing letters, addressing
envelopes.

Reporting emergencies.

Correct use of the telephone

Reading the newspaper

child to his local community

in hopes of helping him make
better use of facilities
available to him..... To help
him realize and assume his
commuhity responsibility.

Emphasize that colds and other
communicable diseases can be
caught by coming in contact with
large groups of people.

Stress tealth pertaining to the
use of public restrooms and
drinking fountains.

Introduce health agencies--hos-
pital, doctor, dentist, etc.
Promote good attitudes toward
the doctor and dentist.

SOCIAL ATTITUDES

They should discuss and

learn acceptable traits ex-

pected of a person in church,

hospital or place of enter-

tainment.

2. They should be taught the ap-
propriate clothing to wear
in various public places that
they probably will visit.

3. Develop respect for police,
fireman, religions, etc.

4. Telephone manners.

5. Understand that they have
to assume community respon-
sibilities,

6. Correct use of recreation.

SAFETY
Traffic safety--walking, riding
a bike, riding in a car, riding
a bus.
Safety rules to obey around a
fire.
Safety rules to obey at the
scene of an accident.
Play safely in the park.
Do not slay in the street.
Do not leave toys in the street.
Recognition and understanding
of signs pertaining to safety.
Obeying the policeman.




CURRICULUM GOALS FOR THE EDUCABLE MENTALLY RETARDED

When developing a curriculum for the educable mentally retarded at the
local level, consideration must be given to establishing goals which shall
serve as a means of direction and guidance. These goals should be specific
and should provide a pattern for categorizing learning experiences into areas
of emphasis.

Curriculum goals for the educable mentally retarded should reflect the
basic aim of education which is that all children should have the opportunity
of developing their capabilities, great or small, to their fullest potential,
The acceptance of special classes for the educable mentally retarded in local
school systems is evidence that the schools are endeavoring to fulfill this
aim, If these special classes are to be effective, the curriculum subscribed
by them must meet the needs of the individuals for whom the classes are de-
signed. 1In doing so, the curriculum must serve local communities by prepar-
ing these children to become contributing members in the community.

What are the goals for the education of educable mentally retarded chil-
dren? How specific should they be? How extensive should they be? As a basis
for discussion of the previously-mentioned questions, let us consider the vari-
ous goals as set forth by writers in the field. Featherstone suggests that
the Educational Policy Commission formulations should be suitable as a guide
to developing specific goals. He further suggests that the goals should be
immediate and tangible. He lists the following as recommendations:

Health

Vocation

Home and family

. Personal development

. Social competence

. Fundamental skills and abilities

G EW N e

A close parallel to the goals cited by Featherstone are those suggested
by Ingram which are:

. Mental and physical health

Practical working knowledge of the tool subjects
Worthy home and community life

Worthy use of leisure time

. Adjustment in industry

VP w N s

It is evident that there is a marked similarity between the goals as
stated by these two writers. As a comparison, Godfrey Stevens states the
goals in terms of persistent life situations. These are stated in terms of
what the learner needs rather than what the teacher should teach.

Learning to maintain a state of physical well being
Learning to live safely

Learning to understand onesel€f

Learning to get along with others

Learning to communicate an idea

Learning to use leisure time

Learning to travel about

-

NOYU W N
« e s e P



Learning to earn a living

Learning to be a homemaker

Learning to enjoy life through the appreciation of art, dance, and
music

11, Learning to adjust to the forces of nature

12. Learning to manage one's monsy
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In reviewing the goals as stated by the three previously mentioned auth-
ors, it becomes apparent that there is agreement in the basic intent of the
goals; however, the discrepancy occurs in the terminology used.

OBJECTIVES

It is also evident that although these objectives are numerous in number
they could be classified into four general categories, namely; social compe-
tencies, occupational and economic efficiency, civic responsibility and pro-
ficiency in basic skills. 1If a curriculum is to be designed that will facil-
itate the attainment of these c¢bjectives, then we must evaluate them in terms
of developing a curriculum that utilizes the child's capabilities, past exper-
iences and that is geared toward the attainment of the previously-mentioned
objectives,

SOCIAL COMPETENCIES

The development of social competence is a basic objective in the educa-
tion of retarded children. Their success in earning a living, their partici-
pation in the community, and their ability to get along with others will
greatly depend upon their development of social competence.

A competitive society such as ours places demands upon the retardate
which are difficult for him to meet. Unfortunately he must compete with peo-
ple of normal intelligence and aptitude for social status and occupations.

The mental retardate has an additional handicap in that his physical ap-
pearance generally does not give indication of mental retardation. The ortho-
pedically handicapped are more easily identified by society because of their
obvious impairment. Therefore, society tends to make allowances for their
limitations; but it is difficult for society to recognize a mentally retarded
individual until it is aware of his limitations. His acceptance by society
will be greatly expedited if he possesses the desirable social traits and
attitudes expected by society.

Writers in the field have repeatedly stated that what the normal child
learns incidently the retarded child must be taught. For this reason, empha-
sis must be given to the teaching of social competencies in any curriculum
designed to meet the needs of the educable mentally retarded.

The following suggestions should receive consideration when developing
social objectives for the educable mentally retarded.



SOCIAL COMPETENCE

. To help each child develop emotional maturity,

To help esch chiid in learning to get along with others.
To develop social values.

To develop good self concepts.

. To help each child make good use of leisure time.

VSN
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CIVIC RESPONSIBILITY

A curriculum designed for the educable mentally retarded should empha-
size home membership and community participation as a necessary function of
the educational program, The attainment of this objective definitely depends
upon the individual's acquisition of good social competence which is an inte-
grated element of sll objectives for the retarded.

The acceptance of the retarded by the community and family members will
greatly rely upon the individual's contributions, his adherence t« laws and
regulations and his ability to get along with others. Municipal laws and
safety habits that the normal child learns incidently at home and at school
need to be purposely taught to the retardate in a meaningful way.

Following are suggestions that merit consideration when developing ob=
jectives pertaining to civic responsibility for the educable mentally retarded.

CIVIC RESPONSIBILITY

1. To help the child become a contributing member instead of a burden
to society.

2. To help the child become a contributing member of the home.

3. To teach respect for property.

4. To develop observance and respect for laws.

PROFICIENCY IN BASIC SKILLS

Careful consideration must be given to the teaching of basic skills to
the educable mentally retarded. The intellectual limitations of the retardate
will greatly restrict learning of these skills., The maximum academic achieve-
ment that children within the educable range are expected to reach is con-
sidered to be approximately from the third to the fifth grade. His level of
intelligence for the most part limits his experiences to his immediate en-
vironment. His means of communication are limited by his reading comprehen-
sion and his vocabulary. The retardate's inability to work with abstractions
necessgitates the use of methods involving concrete materials and techniques.

A curriculum for the educable mentally retarded should expedite the ac-
quisition of the essentials of basic skills. It should also provide oppor-
tunities for the child to develop proficiency in the use of communicative
skills,




OCCUPATIONAL-ECONOMICAL EFFICIENCY

The flexibility of the "Integrated Life Experience Unit Approach' lends
itself exceptionally well to the achievement of this objective in that it
allows the teacher to draw upon the resources of the individual's immediate
environment. Realizing that the educable mentally retarded child will even-
tually be an adult seeking a role in the community, consideration must be
given to the occupational opportunities the local community has to offer. A
curriculum designed for retarded children must consider these vocational op-
portunities and gear the educational (occupational) experiences to preparing
the retardate for vocational success in the occupations available to him.

The attainment of occupational-economical efficiency is much broader in
scope than training for a specific occupation. These children must be taught
desirable habits of health, safety, and grooming, plus good sccial attitudes
toward their fellow employees and their employer. Consideration must also be
given to the development of a vocabulary peculiar to those occupations avail-
able to the retardate.

The following are suggestions which should receive consideration when

developing objectives for the educable mentally retarded pertaining to occu-
pational and economic efficiency.

OCCUPATIONAL AND ECONOMICAL EFFICIENCY

1. To offer experiences designed to prepare the retardate for voca-
tional success.

2. To develop desirable attitudes toward employment and working with

others.

To develop skill in the management of money.

To develop respect for authority.

To develop alertness for occupational safety hazards.
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DRJECTIVAS FOL EZDUSATLIG MINTALLY RET RDIT CHILDDREN

List and discuss in your own words the objectives which you feel are of impor-
tance to educational programs for the mentally retarded. Rank them according
to importance.

1.




